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Shilpton Bell‘mgcr Primorﬂ School Maths Policg

Summer 2025

Aims and Principlcs

A high-quo[itg mo,Hlemo,hcs educo,hon Provides a J:oundahon for understanding Hle world H\rough developing
knowledge of number, calculahon, shape and dala. It also encourages the abilitﬂ to reason ma[hemahca“g, to
aPPrecial’e H\e beoufg and power op mal’hemahcs, ond Provides a sense of enjogment ond curiosifg aboul’ Hle

subjecl’.
Inlent
Ab Shipton Bell‘mger Primarg School we aim lo ensure thal all Pupils:

L4 become J;luent in Hle fundamen[als of man,mahcs H}rough varied and frec[uent Prachce with
increasingl‘tj complex Problems over hme, SO H'mf Pupils develop concep[uo[ undersl’anding o,nd H‘»e

abilitg to reca” ond applg knowledge rapidllj and accuratelg, making connechons wherever aPPrOPrial’e

L4 reason mathemahca”g bH foHowmg a line of enquirg, conjec[urmg re[ahonships and genero[isahons,

and developing an argumen[, jusl"LJ:'Lco,l"Lon or proof, us'mg ma[hemahcal [o,nguo,ge

L can solve Problems bH QPPleS Hleir mal’hemahcs to a voriel’H of rouhne and non-rouhne Prob[ems wil’h
‘mcreas'mg sophishcahon, 'anlud'mg breo,k'mg down Prob[ems 'm[o a series OJ: simpler steps and

Persevermg in seeking scluhons

In addition to meehng these keH aims of fluencg, reasoning ond problem-solving in mal,’hs, we use a 'Teaching

for Mo,sfergl o,Pproo,ch based on NCETM The Five Big Ideas (hH’Ps://www.ncetm.org.uk/resources/50042)
There are J:'we main Pr'mciples:
L4 Coherence

Lessons are broken down inlo small, connecled steps that groduallg unj:old the concept, Provid'mg
access for all children and leod‘mg lo a generalisahon of the concept and the abllll’g to aPP[H the

COHCCPt tO a range Of contexts

L4 Representohon and Struc ture



Representahons used in lessons expose the mathemalical structure be‘mg taught, the aim be‘mg that

sl’udenl’s can dO H”Le maths WiHIOUl: recourse tO H‘»e representahon

L Mathemalical Thinl(ing

]:f taughl’ ideas are tO be undersl’ood deePlH, H‘L?,H must not merelﬁ be PQSSWC[H received but must be
worked on bH the s[uden[: H‘»ought about, reasonecl WiH‘l ancl discussecl WiH’l OH'ICFS

L4 Fluencg

Quick and eJ:J:Lcient recall of facts and Procedures and the flexibilitﬂ to move belween cliJ:feren[ conlexts

and represenl’ahans of mal’hemahcs
L Varialion

Varialion is |,'w0fo[d. Itis J;'LrSHH aboul how the leacher represents the concepl’ being taughl’, OJ;|,’en in
more than one way, to draw altenlion Yo crilical aspects, and fo develop deep and halistic
undersl’andmg. It is also aboul the sequencing of the ePisodes, aclivilies and exercises used within a
lesson and foHow-uP Prachce, Paging altenlion o whal is kep[ the same and what changes, to connect

Hle mal’hemahcs and dro,w oHenhon |,’o ma[hemahcal re[ahonshlps o,nd structure.

Af Shipl’on Be“inger Primarg School, we be[ieve |,'ho,|,' 'Teochmg for Mas[erﬁl w'LH enab[e Pupils to o,ccluire a deep,
long-term and adap[able unders[andmg of mal’hs. It Provides an inclus'we aPProach, which enables most Pupi[s

to access Hme same curricu[u,m objechves.
Moths Implcmcntohon

Mathemahcs is a core subjec[ in Hw, No,hono[ Curriculum ZOM, o,nd we use Hme sl’o[utor\tj guido,nce ouHined in

H’IC Mathemahes Progro,mmes Of StUdH KCH Sl’ages | and 2

In Hw Foundahon Stage, Plcmn'mg foHows Hme s|,’ruc|,’ure and recommendahons oquned in Developmen[ Mal’l’ers

in Hme EGF[H YCQI"S Foundo,hon S[’oge (UPdQl’ed September 2023)

In addihon, we use Hle Hampshire Improvement and Advisorg Service to structure a spiro,l curriculum across

KeH Stage | and 2. This is then suppor[ed 53 malerials from.:

L4 White Rose — Masl’erH programme

L NCETM resources, ‘mcludmg Masferg Prol:esslonal Development and assessment malerials
L NRICH online resources
Plonning

Whilst the HIAS Malhs programme ‘mj;orms the pace ond depr of studg, teachers are encouro,ged to consider
H’»e needs of H‘ue cohort, cross-curriculqr llnl(s qnd Pro,chco,l applicqhon when Planning teaching unifs. Therefore,

teachers consider the |<e5 [eornlng objechves within a unil of s[udg ond ideth:H the necessary ‘small steps’



required tO meet H’ICSC objechves. Teachers mOH OlSO assess and revise prior learning, or spend more or |,CS$

hme on certaln aspecfs of H‘»e u,n'L|,', dependlng on Pupils’ needs.

The school uses a standard Plann'mg J;ormql’, which is adapl’ed to meel the needs of the Foundalion Sl’age. A
the start of o unlt, teachers oulline the |<e,5 leorning objechves and Plo[ the small steps required. DailH Planning
specifies Hme keH objechve for Hme lesson, success criferia, fluencg o,nd main teaching o,chvihes, as weH as

diJ:J:erenl,’iohon and resources.

Fluency in number and number facts is integro,l to ‘Teaching for Masterg.’ Without J:[uencg, [eam‘mg keﬂ
concepl’s may stall, as Pupll's time and altenlion is 9'Lven to complehng basic arithmelic. A 'J;[uencg o,chvifg is
underfaken daill:j, either within the main maths lesson or dLscretelH. In EYFS and KS| Pupi[s focus on counhng
b}j rofe, including in mulhples, and the rapid recall of importan[ number facts, such as number bonds to 10 and
20. In KSZ it is essenlial thal Puplls recall mulhplicahon and division facts, keH conversion fac[s, as well as
quiCHH derive answers from I;acts a[readg known. Fluencg aclivilies may link fo the main teaching achvitg to

FoUow or may be taught exp[iciHH.
Lesson Struclure

The ‘Teaching for Mastenj) approach requires a high[g achve cmd coHaboro,hve Pro,chce. THPiCOHH, Lessons wi”
last 45 — 60 minules and J;oHow the fo[[owing structure:

RCCQP
A 5 m‘mufe [ask or se|,’ Of |:GS|(S Hmal’ dI"O,W UPOn H’IC chlldren's Prlor know[edge J:rom H‘»e dOH beJ:ore, WCCI( be,fore,

ferm begore and year begore.

Fluency

A shork set of pluency questions meant ko solidipy children’s knowledge of number bonds and himes kables
T do, We do, You do

I do - Sho,r'mg a Prachco,l Prob[em WiH‘t Hme who[e clo,ss, feachers expliciHH |,’each Hle skil[ Hw children need for

each lesson.
We do - Teachers Hmen encourage Pupils to share Hw,ir Ldeas and Prior knowledge co“aborohvelﬁ

YOU dO - AS PUPL[S become maore COﬂfident and ob[e tO mee[ H‘»e success criteria, H"LCH are encouro,ged kO wor|<

independenl’lg. Others may need conlinued supporf from the teacher or teaching assistant.
Prochce

Pupils undertake wel[-chosen achvihes, using Hw sl(ius and knowledge developed earlier in H’»e [esson. Some

children mOH conhnue tO need SUPPOI‘t, OH’ICFS mOH require 9!‘60':6!’ challenge.



The ‘Teoch‘mg J?OF MOStCFH, OPPFOQCh encourages most PuPi[S tO make sma” ancl SUCCQSSJ:LL[ steps [oward Hne

main leo,rn'mg objechve in llne w’LHl age—relofzd expecl’ohons.
Assessment and Record Kecping
There are lwo main forms op assessment:

L Formahve Assessmentz /\ssessment J)OF leamlng ‘mvolves seek'mg ond interprehng evidence l'O clecide

where learners are in their [earn‘mg.

L Summahve Assessment: Assessment Of learning iNVOlVCS ang assessment Hwa[ summarises where l’he

learners 'are' a[ a 9'Lven Po'mk in |,’ime — 'Ll' Provides a snapshot of whal’ has been learnl’.

Through queshoning, ongoing dia[ogue w'LHm Puplls o,nd marking, teachers are o,b[e to assess progress cmd
H‘LCF@J:OFG adapt leorning [o mee[ Pupils) needs. This may occur w'LHx'm a [esson orin readmess for Hw nex[

achvitg, i.e. H}rough marking. Teachers may record no[es on Hmeir P[anning.

Summahve assessmenf kgpicallg 'mvolves an age aPProPriate |,’es|,' - bo,sed on who,l’ hos been [aughf. /A\|,' Shlpfon

Beuinger Primarlj School, we use Hw, fouowing summahve assessmenl’s:

® Yearz Prochce SATS Papers as requlred, leadmg to Hw, f'mal SATS Papers in MGH / Iune.
L] Year 6 Prochce S/A\Ts papers ha[f—term[\tj leading to J;'mo,l SATS papers in MO,‘LJ

In addihon, eoch |:>[oc|< of learning wiH beg'm wiHl an 'Enfrg' |,"Lc|<ef and end wiHl an ‘Exil" hcket, fo assess Hle
know[edge the children beg'm the block with and to then reassess al the end of the block.

Morl(ing and Feedback

Eﬁechve feedback within lessons is essential lo improved learning oulcomes. Through aclive and collaboralive
aclivilies, which involve assessment queshons and cha“enges, teachers are able to Provide verbal J:eedback
eroughouf malhs lessons. In addihon, teachers check for misconcephons bg markmg inifial responses within the
lesson, and Lf necessary may use @ mini- Pleno,rﬁ with some or all Pupils to re-teach a Po,rhcu[o,r skill or method
and clariﬂj misunders[andmgs. Itis OJ:ten aPProPriate and usej;u[ for Pupi[s to selj;-mo,rk or Peer-mark and

CON‘CCt errors o,nd selj:-evo,luo,te WlH‘Liﬂ a lesson.

Where [earn‘mg is marked oulside the lesson, this is underfaken in a hmellj J:ashion to enable Pupils to respond

o,nd deal w'LHm misconcephons or errors bej:ore mov'mg on to new conkent in Hw, next lesson.

Chi[dren who have been idenhj;ied as not quite grasping Hw, concepf lel Hw,n have meediate same da}j

‘m[ervenhon.

Equalitﬂ, Diversitg and Inclusion



AH PuPilS are Provided W'LHI equal access tO Hw maH‘»emahcs curriculum. We Provicle suifol)le leam'mg

oPPorfunlhes regord[ess of 9ender, eH‘»nic‘LtH or home bockground.

The Pupils are faughf cha“enging age—re[ated confent and it is the exPeckahon tha! the mojoritg of puplls will
achieve age-related expec[ahons al the end of each year and keH stage. A Pupil wor|<'m9 significonﬂﬁ below
their peers, and who is ldenhj;led as a child with specio,l educalion needs, will benej;lt from a more Personalised
malhs programme. In addition, the school's assessment Procedures enable us fo cluicklg 'Ldenhfg individuals or
groups of Puplls who are J;ou'mg below age related exPectahons. These Puplls will benej:if from ‘calch UP,

infervenions, in addition to the main maths lesson.

A range of inferventions, resources and classroom support is used:
Concrele malhs resources, e.g. dienes, Base 10, Numicon, place value grids and counters
Visual prompls, such as @ bar charl, a worked example or 0-9 number digil ma!
Adult support within maths lessons
Working Wall - providing examples of current learning and visual prompls
Online maths qames, e.q. Times Tables Rockstars
Fluency infervenlions, e.g. counting, number bonds, limes lables
Pre-feach’ - a short leaching episode lo introduce key concepls prior to a lesson
Calch-up — a short feaching episode to consdlidale learning or correct misconcepions
Personalised maths inlervenlions, or instance, using earlier Power Maths resources
Leaps in Learning (Hampshire maths inlervention)

Parental Involvement

The school recognises and QPPreciafes the ]wge Parl’ that Paren[s PlQH in their child's progress in maths and all
pupils reqularly receive maths as part of their weekly homework. The school believes tha the learning
undertaken ot home should be an extension o the practice of school and in order ko pully support their children,
Parenl’s will be |<e|:>|,’ inj:ormed of the approaches to feach'mg maths leough Parental workshops and class

'mj:ormahon sessions.

In oddition o the Procedures for [ermlH reporhng, should there be any concerns aboul a child’s progress in
mans, the teacher will speok ) Porenl’s ol the earliest opportunitg to discuss how their child mlgh[ best be

suPPorted. Likewise, successes are also celebmted w'LH‘» Po,rents.



This Pollcg is lo be read in conjunchon with the Teach‘mg ond Leamlng, Assessment for Leam'mg and Mark'mg

and Feedback Policies of H‘»e school.



