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1. Aims
The Windmills Junior School aims to be an exceptional learning community with high expectations of
achievement, attainment and behaviour towards others. This is underpinned by our values of:
e Respect (value others)
e Perseverance (reaching for the stars)
e Independence (taking responsibility)
e Courage (having a go and making mistakes)
e Curiosity (understanding and empathising with others)
e Kindness (treating others as you would like to be treated)

Our PSHE (called Learning About Life — LAL-in our school) work and core values teach children to regulate
their emotions and interact positively with others at school and in their wider communities. At The
Windmills, we encourage and expect high standards of behaviour from and towards everyone.



2. Principles

At The Windmills, we recognise that behaviour is a form
of communication and that behaviour and mental health
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poor role models, additional learning or sensory needs.

We recognise that behaviour is a function of being able to manage emotions, and we therefore aim to
actively teach ‘self-regulation’ in the school environment. We recognise that behaviour is part of the
mental health and well-being of an individual. We recognise that supporting the development of
positive behaviour means supporting the mental health of children in our school.

We also recognise that individual and collective behaviour is rooted in strong relationships and a sense
of belonging, and we endeavour to promote an enduring sense of engagement in all aspects of school
life. This is a whole school responsibility; this policy describes our collective approach and states what
is expected of all staff when promoting positive behaviour and well-being.

We recognise that a sense of safety and security are the foundation of positive mental health and
well-being of children, and ensure that our school environment is safe and welcoming.

We aim to promote positive, pro-social behaviour, prevent and manage negative behaviour, and
provide appropriate and timely support to children experiencing difficulties with behaviour.

We believe that a fair approach depends on everyone getting what they need (equity) rather than
everyone getting the same (equality). Difference is a positive, as is being an individual. Therefore,
there cannot be a rule book that applies to all children, all of the time, in the same way.

3. Positive Behaviour Management
These strategies are the fabric of expected daily practice at The Windmills, and work together to form the
safe, secure environment needed for children to flourish and learn. We set high expectations of behaviour
and interaction and adults are expected to model this consistently. At The Windmills, we expect children
and adults to:

1. Be kind
2. Show respect to each other
3. Try their best

In order to achieve this we:

e investin the quality of our relationships between adults and children, among children and among adults.
All staff understand the need to establish good relationships with all children, through ongoing positive
regard, and repair relationships when something has gone wrong.

e recognise, celebrate and reward positive behaviour and interaction, through team points, Headteacher
awards and Celebration Assemblies. For some children, Seesaw is used as a celebratory tool to share
with home.

e implement a consistent approach to promoting positive behaviour and managing unwanted behaviour
across the school. Our daily routines are consistent and are supported by clear visuals, promoting a sense
of safety and security. We prepare children for transitions and changes using social stories and visual
timetables.
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teach a broad and balanced curriculum to develop the learning skills and knowledge of all children. The
national curriculum is a minimum. We ensure that teaching at The Windmills is engaging, ambitious and
differentiated to ensure that all children can access learning opportunities that will lead to the
experience of success.

ensure that teaching and learning are well paced. Review and practice opportunities are woven in at
every stage, as we understand the importance of managing the cognitive load in the process of learning.
We understand learning differences, and ensure that a range of strategies are used to remove any
barriers to learning, such as visual prompts, brain breaks, time out cards, separate (low distraction
workspaces) or coloured paper and exercise books. We use teacher modelling and clear feedback to
ensure that children know how to complete learning tasks and what they need to do next.

explicitly teach the meta-cognitive learning behaviours which enable children to achieve and succeed,
including perseverance, collaboration, the importance of a positive growth mindset and the value of
learning from setbacks and mistakes.

We promote individual and collective resilience in children through the teaching of a Well-Being Curriculum
based on four main areas:

Relationships and Sex Education
Digital and media literacy (e-safety)
Physical health and wellbeing
Emotional health and wellbeing

4. Recognising and celebrating positive behaviour in the classroom

Children’s positive behaviour is recognised, praised, and rewarded — we celebrate and reward good
behaviour to encourage it in all children. There are a multitude of ways that we reward and praise children.

Team points are used across the school to encourage good choices. Every child is placed in a team when
they join The Windmills and team points are collected and celebrated. We aim to catch the children being
good and use praise explicitly to promote the behaviours that we wish to see.

Praise may be given for:

* Listening and following instructions immediately

* Making good choices

* Trying their best

*  Working hard

* Being respectful

* Beingkind

* Moving around the school sensibly

* Displaying polite manners

* Showing any aspect of the school values and ethos

By using explicit praise focusing on the good choices, we will reinforce the key messages:

Well done you are ..................

* sitting calmly on your chair

* showing you are listening and are obviously ready to learn
* participating and contributing in a positive way — engaged
* asking constructive questions

* going for a challenge — pushing yourself with your learning
* waiting patiently for your turn

* organised and have started the learning

* lining up calmly

* persevering with the task
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* doing exactly as | have asked
* using your knowledge to help others
* working co-operatively as part of a team

In addition, a variety of individual and collaborative reward systems are used across the school.
Examples of positive rewards include:

* Verbal praise, privately and publicly

*  Written comments in books

* Shout outs in English

* Stickers — Headteacher awards — Headteacher certificates

* Going to another member of staff, including SLT

* Communicating good news to parents — face to face or by email
* Recognition in Celebration Assembly

* Seesaw App for vulnerable children to link with home

Children on a specific behaviour programme may have rewards negotiated between the class teacher and
the child and home, tailored to meet the child’s needs.

The school-wide proactive strategies outlined above promote pro-social behaviour throughout
the school for the majority of pupils for the majority of the time in school. However, we recognise
that at times, and despite our best endeavours, the behaviour of some pupils will not exemplify
these standards, and will need a consistent response. These individuals will be supported by the
team around them to write a plan which best supports the child. They may have an alternative
learning plan, brain breaks/ physical breaks, a safe space to regulate in and a caring understanding
that they need something different to support them to achieve.

The first responsibility for managing behaviour in the classroom is by the class teacher and support
staff in the room. The class teacher models how this behaviour is to be improved in a clear and positive
way — conversations with individuals happen in private — a reminder about expectations can be given
in public.

5. Valuing learning time — setting the culture — and addressing any off-task behaviour:

At The Windmills, we aim for all children to value learning time and use every minute to make as much
progress as possible. To help them do that, we use a non-verbal strategy to indicate to children when they
are off-task or not making the most of learning time. They will then be asked to make up this time in their
time. This should be a subtle tool to remind children of expectations and create a hardworking and
harmonious learning environment.

If children are interrupting lessons and therefore disrupting learning, for either an individual or the whole
class, the teacher will use a number of behaviour management strategies to improve the behaviour:
* praise someone else for getting it right - to encourage the individual to model their behaviour on
what is expected
* non-verbal warning — a teacher look
* non-verbal —moving to the child and removing something the child is fiddling with, without stopping
the teacher’s flow
* modelling what is expected: speaking politely, please, thank you, well done for making the right
choice, etc.
* acknowledge the feeling: | can see you might be feeling...
* reminder of the rule; remember we do not shout out in class — everyone has an equal voice
* | know you can do this, you did it yesterday/ this morning/ last week
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Managing behaviour flow chart:

Class charters/ agreements have been co-created,
signed and are displayed in all classrooms.

Low level disruption

Verbal warning given with reference made to
the class charter agreements.

[ Repetitive low level disruption ]

Personal/ reflective moment is given to the child

outside the classroom.

Child returns and low level disruption continues

Recorded warning given with reminders referring to
the class charter agreements.

Some of break/ lunch missed with class teacher to reflect/
restore the impact made on their learning.

[ The same low level disruption continues that week ]

Child goes to the LRC to complete work/ reflection on Friday
lunchtime with SLT. Work needs to be sent with them. Class teacher

to phone home/ send message to parents on Dojo with information
about what happened and this consequence given.

Ensuring that before these steps are taken:
- Learning needs are met for all children

- Routines are clear and enforced
- Praise and team points given for good learning behaviours and use of our values

- Seating plans have been created which are conducive to good learning behaviours
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What and when to record:

CPOMS does not need to be updated every time a child loses minutes (they are children and will make
mistakes — this is part of growing up and learning) it is only when it is frequent and is becoming a concern.
This then builds up a picture over time.

CPOMs Categories:
e Distracting others
e Poor focus - minutes lost repeatedly over a week
e Repeated poor focus /attitude to learning - sent to another class

6. Restorative Conversations
These are used to support the resolution of disagreement or conflict between children, incidents of
disruption of learning, or another breach of school rules. Comic strip conversations or social stories may be
used if appropriate.

The restorative questions used by all staff are:

What happened?

What have your thoughts been since the incident?

What were you thinking about at the time?

Who do you think has been affected by your actions? In what way were they affected?
What do you need to do now to make things right?

SOl

A restorative approach emphasises the need to value all the individuals involved, maintain a non-
judgmental stance and communicate calmly and clearly.

This restorative approach is used for incidents in the classroom and on the playground when ‘something
has gone wrong’, and sits alongside the Zones of Regulation system. We aim to support children to
understand the links between emotions, feelings and actions and target an alternative response. The
voice of all the children involved is vital to all stages of this process.

7. Significant poor behaviour and serious incidents
For serious incidents and significant poor behaviour, children should be referred to a member of the
senior leadership team (SLT) at once. Class teachers and other staff are expected to resolve minor incidents
and small disputes between children. Involving a member of the SLT should be reserved for serious
incidents, this then has more impact.

The following is a list of severe, unacceptable behaviours:
e Racist, homophobic or sexualised language
e Physical violence towards others or threatening behaviour towards others
e Verbal abuse/swearing towards others
e child-on-child sexual violence or sexual harassment
e Stealing
e Wilful damage to property
e Persistent disruption or disturbance in the classroom or other areas of the school
e Refusal to carry out appropriate learning tasks for prolonged times
e Leaving class or school without permission
e Confirmed cases of bullying

All severe behaviours are referred straight to the Headteacher/ DHT/ AHT at the earliest
opportunity. The build up to the action and how it was dealt with must be recorded on CPOMS by
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the teacher / learning support assistant as soon as possible. The response to and consequence for
these incidents are at the discretion of the Headteacher / SLT and will be based on factors such as
the age and level of understanding of the child and whether the behaviour has occurred before.
Parents must be contacted of those both responsible for the incident and any child that has been
impacted. Who contacts parents will depend on each circumstance — it may be teachers or SLT or a
combination. This will be agreed and action taken will be recorded on CPOMS.

Where concerns cross over into safeguarding concerns the incident will be dealt with by following
guidance in the school’s child protection policy.

8. Recording poor behaviour
Staff must note all unacceptable behaviour on CPOMs. This creates a comprehensive history of that child’s
behaviour which may help to identify triggers and strategies that are successful in managing their
behaviour. If incidents are being recorded fairly frequently, parents should be contacted to try and
ascertain what the causes are and to build up a working relationship with the parents.

9. Supporting the behaviour and self-regulation of children with additional needs
This policy is written to support the needs of all children at The Windmills Junior School. However, there
are times when the whole school and class systems are not enough to support and manage the needs
of an individual child or when a child needs an alternative approach.

If a child’s behaviour indicates the need for additional support, a graduated response will be followed:

e Meeting between AHT/SLT (Inclusion) and class staff to discuss how the behaviours are presenting
and identify additional personalised supportive strategies.

e Meeting between parents/child/AHT/or SLT - class staff to discuss behaviour needs and strategies,
and establish SMART targets. A Positive Behaviour Plan can be introduced. Regular review
meetings should take place to monitor progress towards the targets and set new targets. The voice
of the child and working closely with parents are key to the success of this process.

e External agency support is sought by the AHT (Inclusion). The Learning Behaviour Advisory Team
(LBAT) and/or Educational Psychology Service (EPS) should be contacted in the first instance.

e [f a child is at risk of exclusion (AROE), the Fair Access team is informed. A small amount of
additional funding can be requested from the Fair Access Team to support a child in school in these
circumstances.

e If evidence emerges that the wider family would benefit from further support, the Early Help
Manager is informed and an Early Help assessment is undertaken with the consent of
parents/carers.

10.Playtimes and Lunchtimes
Behaviour at playtimes and lunchtimes is expected to support an ethos where:

e The children have an active and enjoyable break where they feel safe and are well cared for

e Incidents reported by the children are listened to and acted on

e The children are free to play in an environment that challenges poor behaviour and any form of
unkind behaviour

e Disputes and incidents are dealt with calmly and children are given time to regulate before
speaking with an adult — time out is encouraged as a way of supporting this positive approach

The pupils at The Windmills are expected to follow the school’s behaviour expectations during playtimes.
Staff on the playground are in attendance to proactively support children with their behaviour and self-
regulation. Staff who are supporting positive behaviour need to remind children of behaviour expectations
and identify when behaviour indicates that they need some help.
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Step 1: Check in with the child — are you okay — you look upset? What has happened?
Acknowledge the feeling: | can see you might be feeling...
Step 2: Acknowledge and refocus:

Reminder of the expectation: At The Windmills we are kind/ respectful. | know you can do this, you did it
yesterday/ this morning/ last week.

Step 3: You need to take some time to calm and keep yourself and others safe (direct to a space).

Step 4: Calmly stipulate - it’s never OK to use that voice/ push/ hit etc. If support is needed to remove
a child from the playground, a member of SLT should be called.

When negative incidents occur on the playground, where possible, staff use the same restorative questions
in the moment to ensure that the incident is clearly understood by all involved:

What happened?

What have your thoughts been since the incident?

What were you thinking about at the time?

Who do you think has been affected by your actions? In what way were they affected?
What do you need to do now to make things right?

ORI

11.Suspensions and Exclusions
Suspension for poor behaviour is used rarely and only when all other strategies have been tried and
exhausted, or when behaviour is so extreme that the school is given no other option. Total defiance of
school rules and physically hurting others are behaviours that may lead to suspension or exclusions.

Exclusions are dealt with in line with the government’s published national guidance:

e From July 2026
Suspension _and Permanent Exclusion from maintained schools, academies and pupil referral units in
England, including pupil movement (July 2026).

12. Physical Intervention and Positive Handling (see policy)

e From April 2026
Restrictive interventions, including use of reasonable force, in schools (DfE April 2026)

Staff have a duty to intervene to prevent children hurting themselves or others, or to prevent
significant damage to property. A number of staff across the school are trained in Team Teach de-
escalation strategies. However, all members of staff have a duty to act to prevent harm if there is
not time to call for support or until this support arrives. The DFE guidance stipulates this very clearly.

All incidents of physical intervention and restraint need to be recorded using the appropriate form and
regard to the policy — the Headteacher must be alerted instantly and will support through the process.
Parents must always be informed should physical intervention or reasonable force be used.

13.Relationships with Parents and Carers
Establishing good relationships with parents and carers is essential for developing and supporting positive
behaviour. There is strong evidence that shows that if children see home and school working positively
together this has a significant impact on improving behaviour. As part of the on-going relationship with the
school, parents and carers are expected to support the school’s Behaviour and Relationships Policy. The
school encourages parents and carers to alert the school to issues happening at home which may affect the
child’s behaviour in school and we will inform parents when there are concerns in school.
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14.Use of mobile phones
The school strongly discourages parents from providing their children with mobile phones throughout the
primary phase due to increasing evidence about the damage that this does for their mental health and well-
being, what they can access and how young people interact online. There is no reason why children in the
lower school should need to have a phone at all and we do not allow children in these year groups to bring
phones to school.

Mobile phones and watches are not to be used during the school day.

Mobile phones MUST be handed in to the class teacher on arrival in the classroom. These will be stored in
the teacher’s cupboard (which is not always locked) during the day and returned at home time. The school
takes no responsibility for lost or damaged phones and parents are agreeing to this by allowing their child
to bring devices into school. They are not covered by the school’s insurance policy.

Smart watches must NOT have access to the internet or this MUST be turned off during the school day using
parental controls. These devices should only be used for telling the time. If smart watches are a distraction
for children they will be removed from the child and stored in the same way that mobile phones are stored
and returned at the end of the day.

15.Searching Children

The Headteacher or Deputy Headteacher reserves the right to search pupils and/ or their bags if there is
reasonable concern that they could be carrying a harmful implement, substance or something that is age
inappropriate or a safeguarding threat (for example —a sharp object or knife, alcohol, illegal or prescription
drugs, stolen goods, pornographic images, fireworks or anything that can cause harm. This will be carried
out by the Headteacher or the Deputy Headteacher with another member of staff present. The procedure
for this would be to speak to the child, ask them to get their belongings and a search would then be carried
out if it was felt that this was necessary. The parents may be called to be present for a body search and they
would be contacted to discuss the matter and the findings.

16. Whistleblowing Policy
We ensure that all staff feel fully supported and that there is a clear culture that states that the behaviour
of the pupils is all of our responsibility. If for any reason a member of staff has concerns about another
member of staff’s conduct, they should report that confidentially to the Headteacher or to the Chair of
Governors in line with the schools confidential reporting policy.

The school follows West Sussex guidance and model policies when dealing with any concerns raising staff.
17.Success Criteria
We will know if we have achieved our goal of good behaviour from all the children when they can be trusted

to behave in an exemplary manner whilst learning both in school and out of school. As a village school, we
have a strong sense of belonging and responsibility to the community.
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Appendix 1: Staff responsibilities

All staff will:

Nk WNPRE

Meet and greet the children at the door each morning.

Refer to our school values to set high standards and expectations.

Model positive behaviours and build positive relationships.

Use Team Points throughout the day to notice and celebrate positive behaviour.

Follow the behaviour scripts calmly when addressing negative behaviour.

Follow the restorative processes for all incidents.

Record incidents requiring adult intervention on CPOMs.

Adopt the ethos of whole school responsibility; acknowledge and praise positive behaviour and
never ignore or walk past anti-social behaviour.

Senior Leaders will:

AN

Meet and greet children and families at the beginning of the day.

Be a visible presence around the school and especially at times of mass movement.

Celebrate staff, leaders and children whose effort goes above and beyond expectations.
Regularly share good practice.

Support teachers in managing learners with more complex or social and emotional needs.
Regularly review provision for learners whose needs are beyond the range of whole school
systems, through Positive behaviour and other intervention plans.

Appendix 2: Classroom Strategies to support positive behaviour
Establishing a positive classroom (teachers should adapt this to the individual needs in their classes):

v
v
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Meet and greet pupils when they come into the classroom.

Be consistent with expectations (as outlined in this policy) and communicate these clearly and
frequently

Plan for the roles of all adults in the classroom and communicate these plans clearly

Display the Zones of Regulation in the classroom

Use whole class brain breaks to promote self-regulation

Have calming resources available for those that need it - potentially creating a calming area or
breaks outside the classroom if deemed necessary

Daily visual timetable updated and refer to regularly throughout the day

Ensure that changes to the timetable are explained to children in a timely manner

Write and follow risk assessments for individual children who need them

Support other adults to follow the risk assessments

Use the Pupil Profiles and PPPs to understand pupils’ additional needs

During Teaching:

v
v
v
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Praise positive behaviour

Deal with negative behaviour privately — take time out to deescalate for you and them

Remain calm — step out of the situation and seek support if you are unable to remain calm — unless
someone is at risk of harm it is always better to leave time to properly investigate and have a calm
and measured discussion

Differentiate for individual needs — ensure that the learning and low self-esteem is not the cause of
the negative behaviour

Plan for review and retrieval - interweaving practice (Rosenshein’s principles)

Plan for manageable cognitive load

Have clear consistent routines for transitions and for stopping the class that are used by all adults
in the room — explicitly teach the children these class routines.
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v' Give feedback to parents about their child’s behaviour - let them know about the good days as well
as the bad ones.

Appendix 3: De-escalation strategies:

Distract through talk - family, hobbies/ interests, sport, pets etc
Distract by asking for help with something else
Scripted language, calm, open body language

Remind that they are safe and cared for

Remove the trigger/ remove them from the trigger
Change of activity - Lego, puzzles, sensory

Physical activity

Give space

Give limited choice — but give options

Meet basic needs - water/ snack

Give time

Change of adult

Change of space

Peer support if safe

Limited, clear language. Repeat using the same words.
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